


	YEAR 1

	Students should be able to identify and use these features.

	Noun, pronoun, adjective, singular, plural, proper noun*, common noun*

	Verbs

	Punctuation, letter, capital letter, full stop, question mark, exclamation mark

	Word, sentence, connective

	Question, exclamatory statement, command, simile, alliteration

	Example Sentences – Students should be able to produce these types of sentences.

	1. The cat sat on the mat. [– capital letter at start and full stop at end.]
2. The brown cat sat. [-use of a single adjective.]
3. Where is the cat? [– use of a question mark.]
4. What a goal! [– use of exclamation mark.]
5. I like to play. [– capital I for the pronoun.] 
6. I like Sarah. [– capital letter for the name.] 
7. I like cats. [– plural noun.]
8. I like to play and sing. [– use of ‘and’ to join.]
9. I play. I was playing. [– suffix added to verb while not changing the root word.]
10. The funny free phone rang. [-alliteration]
11. He ran like the wind. [-simile]

	Text Structures - Teachers should pick projects that prompt students to write using these structures. 

	Sequencing sentences to form short narratives

	Writing Expectations: 

	1. Write a short narrative.
2. Sentences usually demarcated by capital letters, full stops, exclamation marks and questions marks. 
3. Some use of capital letters for names and the pronoun “I”.

	Greater Depth:

	1. Other conjunctions than “and” used. 
2. Consistent perspective throughout writing.
3. Consistent tense use throughout writing. 
4. Narrative is concluded rather than just ends. 
5. Consistent demarcation of sentences.




	YEAR 2

	Students should be able to use and identify these features.

	Noun, noun phrase, expanded noun phrase*, determiners*

	Adjective, comparative, superlative*

	Verb tense (past, present), progressive verbs, present progressive*, past progressive*, future progressive*

	Adverb

	Use of capital letters, full stops, question marks and exclamation marks to demarcate sentences. 
Commas to separate items in a list. 
Apostrophes to mark where letters are missing in spelling. 
Apostrophes to mark singular possession in nouns.

	Statement, question, exclamation, command, simile, alliteration

	Sentence Structures - These structures should appear in students’ writing to demonstrate understanding.

	Co-ordination (using or, and, but)

	Subordination (using when, if, that, because) 
Non-statutory subordination (using but, also, what, while, where, because, them, until)

	Expanded noun phrases.

	Example Sentences:

	1. The big cat sat on the mat. [– noun phrase/use of adjectives.]
2. The cat sat quickly. [- use of adverbs]
3. I need to buy bread, milk and butter.  [– commas in a list.] List sentences.
4. I can’t find a cat. [- apostrophe of omission]
5. That is Sarah’s coat. [- possessive apostrophe singular noun] 
6. The boys stayed inside, because it was raining. [- subordination with the use of ‘because’.]
7. The girls liked chatting or playing. [- co-ordination with the use of ‘or’] FANBOY sentence
8. The big cat sat on the brown mat. [- expanded noun phrase] Double adjective sentences
9. The girl walked/walks. [- present and past tense consistently used]
10. The girl is walking/was walking. [- progressive present and progressive past tenses]
11. The boy was braver than the man. [-use of comparative]
12. The boy was the bravest. [-use of superlatives]

	Text Structures - Teachers should pick projects that prompt students to write using these structures. 

	Consistent use of present tense and past tense throughout writing. (she walks, she walked)

	Use of the progressive form of verbs in the present and past tense to mark actions in progress. (she is walking, she was walking)

	Writing Expectations: 

	1. Write clear/comprehensible narratives (reader understands what has happened)
2. Write coherent narratives (mostly consistent tense and perspective)
3. Use of common conjunctions such as “and”, “but”, “because”, “if”,…

	Greater Depth:

	1. Ability to edit and improve their work.
2. Mostly correct use of most KS1 punctuation.
3. Mostly correct spelling of common exception words. 
4. Regular use of subordinate clauses in writing (not necessarily punctuated correctly).
5. Consideration of the impact of the language used on the reader (using exaggeration to appeal, similes to make an image, alliteration to make a sound effect/phrase more memorable)

	YEAR 3

	Students should be able to use and identify these features.

	Articles* (definite/indefinite*), collective noun*, abstract nouns*, possessive pronoun*, indefinite pronoun*

	Present perfect, simple past, simple future*, simple present*, 

	Prepositions (time, manner & place*)

	Conjunction, clause, subordinate clause, main/independent clause*, co-ordinating conjunction*(FANBOYS*), subordinate conjunction*

	Inverted commas to punctuate direct speech.
Use of commas before a subordinating conjunction in a sentence structured – clause + comma + subordinate conjunction + clause.

	Personification*, onomatopoeia*, powerful verbs*

	Sentence Structures - These structures should appear in students’ writing to demonstrate understanding.

	Use of ‘a’ or ‘an’ according to whether the next word begins with a consonant or a vowel.

	Use sentences with more than 1 clause.

	Expressing time, place and cause using adverbs [for example, then, next, soon, therefore].

	Expressing time, place and cause using prepositions [for example, before, after, during, in, because of].

	Expressing time, place and cause using conjunctions [for example, when, before, after, while, so, because].

	Example Sentences:

	1. The man opened a box/an envelope. [- ‘a’ or ‘an’ the indefinite article]
2. The boy banged a drum, after the teacher waved. [- a preposition to express time, place or cause] Use of clauses with commas.
3. The boy banged a drum, when the teacher waved. [- a conjunction to express time, place or cause] Subordinate conjunction sentence.
4. The man said, “Hello children.” [- inverted commas]
5. Today, I ate a cake. [-begin to start sentences in more complex ways including use of fronted adverbials]
6. Richard was a fast runner. He was in fact the fastest in town. [-correct use of pronouns to avoid ambiguity and repetition]

	Text Structures - Teachers should pick projects that prompt students to write using these structures. 

	Introduction to paragraphs as a way to group related material

	Headings and sub-headings to aid presentation

	Use of the present perfect form of verbs instead of the simple past [for example, He has gone out to play contrasted with He went out to play]

	Writing Expectations: 

	1. Ability to edit and improve their work.
2. Mostly correct use of most KS1 punctuation.
3. Mostly correct spelling of common exception words. 
4. Regular use of subordinate clauses in writing (not necessarily punctuated correctly).
5. Consideration of the impact of the language used on the reader (using exaggeration to appeal, similes to make an image, alliteration to make a sound effect/phrase more memorable)

	Greater Depth:

	1. Use of specific and technical vocabulary. 
2. Regularly, vary sentence openings.
3. Use of powerful verbs.
4. Use of personification for descriptive purposes.
5. Use a variety of verbs for speech (signed, shouted,...).
6. Use of exclamations appropriately. 





	YEAR 4

	Students should be able to identify and use these features.

	Determiner (articles, possessive, demonstrative, quantifiers*), pronoun, possessive pronoun.

	Adverbial, types of adverbs (manner, time, place & frequency*)

	Metaphor*, simile

	Use of inverted commas and other punctuation to indicate direct speech. Apostrophes to mark plural possession. Use of commas after fronted adverbials.

	Sentence Structures - These structures should appear in students’ writing to demonstrate understanding.

	The grammatical difference between plural and possessive –s.

	Standard English forms for verb inflections instead of local spoken forms [for example, we were instead of we was, or I did instead of I done]

	Noun phrases expanded by the addition of modifying adjectives, nouns and preposition phrases (e.g. the teacher expanded to: the strict maths teacher with curly hair)

	Fronted adverbials [for example, Later that day, I heard the bad news.]

	Example Sentences:

	1. The conductor shouted, “Sit down!” [-inverted commas and other punctuation to indicate direct speech]
2. The boy’s voice. The boys’ voices. [- apostrophe plural possession]
3. Happily, the man walked down the street. [- one word fronted adverbial]
4. Later that day, I heard the bad news. [- time based fronted adverbial]
5. In the garage, dad fixed the chair. [- location based fronted adverbial]
6. After he went home, he ate all the food. [- cause based fronted adverbial]
7. While I enjoy cooking, baking is my true passion. [-use of commas to separate clauses and make a simple complex sentence.]
8. He was tired after a long day, but he still helped his sister with her homework because she was struggling. [- more than one conjunctions in a sentence]  

	Text Structures - Teachers should pick projects that prompt students to write using these structures. 

	Use of paragraphs to organise ideas around a theme

	Appropriate choice of pronoun or noun within and across sentences to aid cohesion and avoid repetition

	Writing Expectations: 

	1. Consideration of the impact of the language used on the reader (for example, use of specific and technical vocabulary, use of emotive language to appeal to readers, regularly vary sentence openings, use of powerful verbs, use of personification for descriptive purposes, use a variety of verbs for speech  - signed, shouted,..-)
2. Use questions to draw in the reader
3. Use comparative and superlative adjectives for precision e.g. quicker, faster, braver, rather, especially etc.
4. Use of a range of qualifying adverbs to exaggerate or shade the strength of words e.g. slightly, fairly, completely, utterly,..
5. Correct use of apostrophes for omission and possession.
6. Use subordinate clauses to form simple complex sentences. 
7. New paragraph for a new speaker with correct use of speech marks.
8. Sentences are generally grammatically correct.

	Greater Depth:

	1. Invent figurative language to emphasize mood, cause,… (using alliteration, personification, simile, metaphors,…).
2. A sense of humour appearing in writing. 
3. Ability to use different tone depending on desired impact and audience – rhetoric, pandering, condescension, persuasion,… 
4. Use of deliberate ambiguity .





	YEAR 5

	Students should be able to identify and use these features.

	Relative pronoun, personal pronouns, demonstrative pronouns, indefinite pronouns, possessive pronouns, reflexive pronouns.

	Modal verb, subjunctive*, gerunds*

	Relative clause, complex sentences*, compound sentences

	Parenthesis, bracket, dash. Use of commas to clarify meaning or avoid ambiguity.

	Cohesion, ambiguity

	Sentence Structures - These structures should appear in students’ writing to demonstrate understanding.

	Relative clauses beginning with who, which, where, when, whose, that, or an omitted relative pronoun.

	Indicating degrees of possibility using adverbs [for example, perhaps, surely].

	Indicating degrees of possibility using modal verbs [for example, might, should, will, must].

	Example Sentences:

	1. The man could move the rock. [-use of modal verbs]
2. There was a huge list of jobs to do (once everyone leaves). [-use of parentheses]
3. The man, who seemed to be kind, offered them sweets. [-use of commas to mark clauses]
4. The homework was completed by the students. [-Use of the passive voice]

	Text Structures - Teachers should pick projects that prompt students to write using these structures. 

	Devices to build cohesion within a paragraph [for example, then, after that, this, firstly]

	Linking ideas across paragraphs using adverbials of time [for example, later].

	Linking ideas across paragraphs using adverbials of place [for example, nearby]. 

	Linking ideas across paragraphs using adverbials of number [for example, secondly].

	Linking ideas across paragraphs using tense choices [for example, he had seen her before]

	Writing Expectations: 

	1. Regular use of figurative language to emphasize mood, cause,… (using alliteration, personification, simile, metaphors,…).
2. A sense of humour appearing in writing. 
3. Ability to use different tone depending on desired impact and audience – rhetoric, pandering, condescension, persuasion,…
4. Use an array of sentence constructions and in particular different openings.

	Greater Depth:

	1. Ability to engage and entertain a reader (use of playful language). 




	YEAR 6

	Students should be able to identify and use these features.

	Subject, object. Active, passive

	Subjunctive

	Formal, informal, colloquial,

	Ellipsis, hyphen, colon, semi-colon, bullet points Use of the colon to introduce a list and use of semi-colons within lists

	Sentence Structures - These structures should appear in students’ writing to demonstrate understanding.

	Use of the passive to affect the presentation of information in a sentence [for example, I broke the window in the greenhouse versus The window in the greenhouse was broken (by me)].

	Example Sentences:

	1. “we shall fight on the seas and oceans, we shall fight …., whatever the cost may be, we shall fight on the beaches, we shall fight on the landing grounds, we shall fight in the fields and in the streets, we shall fight in the hills; we shall never surrender…” [- Use of ellipsis for omission] 
2. The forest was silent... except for the occasional rustle of leaves.[-Use of ellipsis for setting the scene]
3. Early in the morning, the children went to the park. The swings were enjoyed by all the kids. They played on the slides, ran around the field, and had a picnic under the trees. [-Use of a variety of sentence structures, here a fronted adverbial, passive voice and a sentence with multiple clauses.]

	Text Structures - Teachers should pick projects that prompt students to write using these structures. 

	The difference between vocabulary typical of informal speech and vocabulary appropriate for formal speech and writing [for example, find out – discover; ask for – request; go in – enter, or the use of question tags: He’s your friend, isn’t he?, or the use of subjunctive forms such as If I were or Were they to come in some very formal writing and speech]

	Linking ideas across paragraphs using a wider range of cohesive devices: repetition of a word or phrase, 

	Linking ideas across paragraphs using a wider range of cohesive devices: grammatical connections [for example, the use of adverbials such as on the other hand, in contrast, or as a consequence

	Linking ideas across paragraphs using a wider range of cohesive devices: ellipsis

	Layout devices [for example, headings, sub-headings, columns, bullets, or tables, to structure text]

	Writing Expectations: 

	1. Use of ellipsis for both omission and setting the scene.
2. Use figurative language for a variety of effects.
3. Maintain style throughout a piece of writing (formal/informal, humorous, persuasion). 
4. Able to use a range of figurative devices for different effects. 
5. Use of a variety of sentence structures including fronted adverbials, passive voice, questions, clauses).
6. Use of headings and subheadings. 
7. Consistent and appropriate use of tenses, & pronouns.
8. Precise word choice.
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